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The Education Safe Stats document is intended to be a point of reference for the vision impairment (VI) sector, to access key statistics and information on VI in education.

It is important to note that this report covers data primarily referring to England. Additionally, most of the data doesn’t distinguish between VI severity levels. These are important to consider when using the data provided.

We would like to thank Sue Keil from VIEW for her feedback and guidance on this document.

For more information, please contact the Education Policy team at Thomas Pocklington Trust at EducationPolicy@pocklington.org.uk. 
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AG: Applied General (a rigorous advanced (Level 3) qualifications for 16- to 19-year-old students. It was designed to develop transferable knowledge and skills and is intended for students who want to continue their education through applied learning. It is a vocational complement to A-levels, covering a wide range of subject areas).
BPS: Blind and partially sighted
CFVI: Curriculum Framework for Children and Young People with Vision Impairment
CYP: Children and young people
DfE: Department for Education
DSA: Disabled Students’ Allowance
ECLO: Eye Clinic Liaison Officer
EHCP: Education, Health and Care Plan
FE: Further Education
FOI – Freedom of Information
FTE: Full Time Equivalent 
HE: Higher Education
LA: Local authority
NEET: Not in Employment, Education or Training
QTVI: Qualified Teacher of Children and Young People with Vision Impairment
SEN: Special Educational Needs
SEND: Special Educational Needs and Disabilities
TA: Teaching assistant
VI: Vision Impairment/Visually Impaired
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In 2023, at least 33% of LAs saw at least 1 budget cut in the last five years. [13, RNIB, 2023]
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There were at least 31,165 BPS CYP aged 0-25 on an active VI service caseload or known to LAs in England in 2023. This number is likely higher as not all LAs provided this data. 
· 27,210 on active service caseloads.
· 3,955 known to services. [13, RNIB, 2023]

There were 4,443 CYP on an active habilitation caseload in 2023, and 800 awaiting assessments. [13, RNIB, 2023]

There were only 10,145 CYP ages 0-17 registered as sight impaired or severely sight impaired in England in 2020, [13, RNIB, 2023]
This represents only a third of all CYP with VI on an active caseload or known to services.

In 2022, the majority of pupils with VI as their primary SEN (72.7% or 9,885) were on ‘SEN support’; only 27.3% (3,711) had an Education, Health and Care Plan (EHCP). 
· This is out of the 13,596 pupils that DfE identified as having a primary SEN of VI in 2022.
· DfE also identified 5,095 pupils with a secondary SEN of VI. This brings the total number of pupils recorded with a VI in 2022 to 18,691, or 0.2% of all pupils. [22, VIEW, 2023]
[bookmark: _Toc168990588][bookmark: _Toc173501223]
[bookmark: _Specialist_support_staff][bookmark: _Toc178144182]Specialist support staff
In 2023, there were 605 FTE QTVI teaching posts across 135 LAs. 
· This is inclusive of those in or about to start training.
· There were also an additional 11 FTE vacant posts. [13, RNIB, 2023]

57% of LAs in 2023 reported a decrease or freeze in the number of QTVI posts available. [13, RNIB, 2023]

In 2023, there were 271 specialist Teaching Assistant (TA) posts (both full and part time) across the 53% of LAs who said they employ a specialist TA. [13, RNIB, 2023]

Most TAs are employed directly by schools. This means there is a risk that many VI pupils are receiving less specialist support as their TA may not have specialist skills or knowledge about the effects of VI on learning and the most appropriate ways to provide support.
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In 2023, 100% of LAs in England were aware of the CFVI 
· This was out of 136 LAs who responded to this survey question.
· Most of them implementing elements of it into their work in areas such as assessment, planning and report processing. [13, RNIB, 2023]
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There were 5,964 pupils with VI as their primary SEN in years 7 through 11 in 2022. 
· Of these, 1,652 pupils (27.69%) had an EHCP, while the remaining 4,312 (72.3%) received SEN support. [22, VIEW, 2022]

There were 1,518 pupils with VI as a secondary SEN in State-funded secondary schools in 2021-22. 
· Of these, 446 (29.38%) had an EHCP, while the remaining 1,072 (70.61%) were on SEN support. [3, DfE, 2022]
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In 2022, pupils with VI as their primary SEN were the highest attaining SEN group. [23,VIEW, 2022]

In 2022/23, 51.3% of students with VI as their primary SEN gained grade 4 or above in GCSE English and maths, compared to 72.1% of students with no SEN. Furthermore, 32.1% of students with a primary SEN of VI achieved grade 5 and above in GCSE English and maths, compared with 51% of students with no SEN. [7, DfE, 2024]

In Key Stage 4, the attainment gap between pupils with a VI and without a VI was approximately 21% in 2022. 
· This is a decrease from Key Stage 1, where the gap was approximately 33%, which RNIB suggest demonstrates the importance of VI support throughout education. [17, RNIB, 2022]

In 2022/23, there were 1,051 VI students in the state sector GCSE cohort. Of these, 636 (60.51%) attained full Level 2 qualification by age 16. The number of VI students who attained a full Level 2 qualification by age 19 was 802 (76.31%). The remaining students were 19 or over when they attained a full Level 2 qualification, but the exact number is not available [5, DfE, 2024]. A full Level 2 qualification for GCSEs is 5 GCSEs at grades 9-4 or A*-C.
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There were 866 pupils in years 12 and 13 with VI as their primary SEN in 2022. 
· Of these, 289 were on an EHCP, while the remaining 577 received SEN support. [22, VIEW, 2022]

In 2022, RNIB reported that 20% of CYP with VI ages 16-25 were Not in Employment, Education or Training (NEET) 
· This is compared with only 12% of CYP aged 16-25 without VI. [19, RNIB, 2023]

In 2022-23, there were 509 VI students recorded doing T-Levels, Tech Cert (alternative level 2 qualifications, such as BTEC), or Applied General. 
· Of these, 112 had an EHCP or statement of SEN (note: statements of SEN have been phased out), while the remaining 398 were on SEN support.
· It is important to note that these figures are not necessarily accurate, as there were some discrepancies with DfE’s figures. [5, DfE, 2023]

There is a very clear support gap in post-16 education. A quarter (24%) of LAs provide different post-16 provision depending on whether someone studies in a mainstream college or a sixth form. Almost two thirds (61%) of LAs offer statutory services to blind and partially sighted students in sixth form, but less than half (44%) have a statutory offer for mainstream FE colleges. A quarter of mainstream FE colleges must buy in their support, compared to 10% of sixth form provision. 
· As such, VI students in mainstream FE colleges are less likely to receive sufficient support, putting them at a disadvantage. [21, TPT, 2022]

In 2017, only 15% of VI students aged 17 were in any kind of employment, compared with 43% of young people without a disability. [20, Slade & Tipping, 2022]

In 2022, VIEW reported that according to the Labour Force Survey, 36.2% of 16–25-year-olds with a VI were students compared with 25.8% of all 16–25-year-olds. 
· This additional time in education is not necessarily used productively, considering that VI young people are more susceptible to ‘churning’ than non-VI young people (see below). [23, VIEW, 2022]

According to the Institute for Fiscal Studies, in 2023 FE and skills had seen the largest cuts across all areas of education spending since 2010. This, coupled with the increases in costs seen across the sector from rising wages and higher energy bills has put FE colleges and sixth forms in a particularly difficult position in recent years. [12, IFS, 2023]
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In 2022-23, there were 403 A-Level students with a VI. Of these, 95 had an EHCP, and 308 were on SEN support. The average A-Level result for VI students with an EHCP was C+. The average A-Level result for VI students on SEN support was B-. 
· In comparison, the average A-Level result for students with no SEN was C+. [4, DfE, 2023]

In 2022-23, 85.3% of VI students with an EHCP achieved 2 or more A-Levels, and 82.5% of VI students on SEN support achieved 2 or more A-Levels. 
· In comparison, 86.6% of students with no SEN achieved 2 or more A-Levels. [4, DfE, 2023]

In England in 2022-23, there were 225 students with a VI doing Applied General (AG – a rigorous advanced (Level 3) qualification for 16- to 19-year-old students). Of these, 52 had an EHCP and 173 were on SEN support. The average AG result for students both with an EHCP and on SEN support was Merit+. 
· Similarly, the average AG result for students with no SEN was Merit+. [4, DfE, 2023]

In England in 2022-3, there were 61 T- Level students with a VI. Of these, 20 had an EHCP and 41 were on SEN support. The average T-Level result for students with VI both with an EHCP and on SEN support was Distinction. 
· In comparison, the average T-Level result for students with no SEN was Merit+. [4, DfE, 2023]

In England in 2022-3, there were 6 Tech Certificate (other level 2 technical qualifications e.g. BTEC) students with a VI, all of whom were on SEN support. Their average result was L2 Merit. 
· In comparison, the average Tech Certificate result for students with no SEN was L2 Merit-, based on results from 2,549 students. [4, DfE, 2023]
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In 2015-16, in the University of Birmingham’s Longitudinal Transition Study (LTS), when participants were asked if they received specific support for the transition into Sixth Form or FE College, 65% of respondents (24) said yes, while the remainder said no. This support included a taster session, being assigned a key worker, and more. [9, Hewett et al, 2017]
· This is a small sample size so cannot be representative of all VI students’ experiences.
· This study is also quite old and experiences might have changed.
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[bookmark: _Toc168990594]According to the 2023 Disabled Students UK’s annual survey, only 36% of disabled students who have had any support approved by their university have all that support put in place 
· This figure is particularly low among students from a low socioeconomic background (29%). 
· 70% of students state that they go without agreed adjustments because it takes too long to follow up and ensure it is implemented.
· These statistics apply to all students with a disability, not just VI students. VI-specific data is available for purchase from DSUK, but this would only include a very small sample size of VI students. [8, DSUK, 2023]

The 2023 DSUK survey also found that 26% of respondents had been made to feel unwelcome at their university by a staff member because of their disability. Furthermore, 49% of respondents answered yes when asked “Has a staff member at the university ever treated the adjustments that have been agreed for you as mere suggestions?”. [8, DSUK, 2023]
· As above, this figure is not specific to VI students.

There were 3,700 students who are blind or have a serious vision impairment enrolled in HE in 2021-22. [11, HESA, 2022]
· This figure does not include students with less severe vision impairments.

In 2020-21, there were 3,795 blind or seriously visually impaired (BSVI) students. In 2020-21 8% (281) of BSVI students recorded as were ‘dormant’ or ‘writing up’ (Dormant status refers to a student who has interrupted their studies or taken a leave of absence, but not formally un-enrolled. Writing up status usually refers to a research student who has completed their studies but is still writing their thesis or a project, which they might receive support from tutors on.) When compared with students with no known disability, 3% more BSVI students were dormant or writing up (5% of students with no known disability vs. 8% of BSVI students). This suggests that BSVI students are more likely to interrupt their studies than students with no known disability, although further data would be needed to confirm this. [14, JISC, 2021]
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In 2020-21, there were 3,795 Blind or Seriously Visually Impaired (BSVI) students. A large number of them were not in receipt of Disabled Student Allowance (DSA) in 2020-21. Of these 1,222 (32%) were in receipt of DSA and 2,381 (63%) weren’t. For 192 students (5%) DSA status was unknown. [14, JISC, 2021]
There were at least 5,043 VI students in receipt of DSA in 2021-22 [2, Castle & Halliday, 2022]
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In 2012-15, 22 of the University of Birmingham’s Longitudinal Study (LS) participants communicated with their target department about their vision impairment at the application stage, in order to discuss matters such as the adjustments which could be put in place, and relevant services that the institution offered. Thirty of the participants communicated with the Disability Support office about their vision impairment and the support that would be available to them. [10, Hewett et al, 2015]. 
Of the 33 participants who entered HE, 28 successfully completed their first year and progressed to the second year. However, 4 participants failed to complete their first year due to issues related to their VI. Furthermore, 7 participants had to delay the completion of their assessments due to barriers they had experienced relating to their VI. [10, Hewett et al, 2015]
In 2015-16, when asked if they had received any specific support for the transition to HE, 46% of respondents to the University of Birmingham’s LS said yes (12), while the remaining 54% (14) said no. [9, Hewett et al, 2017]
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In 2021, RNIB reported that 27% of registered BPS individuals were in employment compared to 76% in the general population. [15, RNIB, 2021]
· This is only 1 in 4 people registered as having a VI, highlighting a significant employment gap between VI and non-VI individuals.
· This statistic is several years old so is likely to have changed. It is also a very general statistic that does not provide further context. There is a clear gap in the data here, where a breakdown of the statistics based on age and severity of VI would be very useful for understanding the state of VI employment.

In 2017, non-VI 17-year-olds were three times as likely as VI 17-year-olds to be in any kind of employment. [20, Slade & Tipping, 2022]
· Only 15% of VI survey respondents were in employment, compared with 43% of non-VI respondents.
· This is likely the beginnings of the VI employment gap.

BPS young people aged 16-25 appear to be more susceptible than their non-BPS counterparts to ‘churning’, which means they are more likely to remain in education, repeat years in college, or repeatedly take courses at the same level (or even lower levels) (appearing not to make a positive progression), rather than transition to employment. [15, RNIB, 2023, 16 RNIB, 2023]
· As such, they are more likely to be students, which likely contributes to the employment gap between VI and non-VI individuals. 
· This data does not provide specific stats for the likelihood of ‘churning.’

BPS individuals with a degree or higher are still only as likely as non-VI individuals with no qualifications to be in employment. [19, RNIB, 2023]

AGCAS’s (Association of Graduate Careers Advisory Service) report on the outcomes of disabled graduates during 2020 and 2021 found that there was a consistent gap between disabled and non-disabled people in employment after FE. For example, 49% of 2019/20 BPS graduates from a first degree were in full-time employment, compared with 57% of non-disabled graduates. This gap continued, and even widened slightly, the following year, with 50% of 2020/21 BPS first degree graduates in full time employment, compared with 61% of non-disabled graduates. The report also found that 13% of BPS 2019/20 first degree graduates were in part time employment, compared with 11% of non-disabled graduates. In 2020/21, the percentage dropped to 10% for both groups [1, AGCAS, 2024].
· It is important to note that the sample size of BPS students was quite small, so cannot be a fully accurate representation of the situation. Nonetheless, the data is still useful.
· This data is now several years old, and the situation may have changed. Updated statistics would be useful.

AGCAS’s report also found that 50% of 2019/20 BPS postgraduate graduates were in full time employment, compared with 64% of non-disabled postgraduate graduates. The following year, 62% of BPS postgraduate graduates were in full time employment, compared with 67% of non-disabled postgraduate graduates. Furthermore, 14% of 2019/20 BPS postgraduate graduates were in part time employment, compared with 10% of non-disabled postgraduate graduates. The following year, 6% of BPS postgraduate graduates were in part time employment, compared with 10% of non-disabled postgraduate graduates [1, AGCAS, 2024].
· Notably, BPS postgraduate graduates from both 2019/20 and 2020/21 were more likely than non-disabled postgraduate graduates to continue into further full-time education (8% vs 5%, and 9% vs 5% respectively). This supports the understanding that BPS young people are more likely to be in education than non-BPS people, thus helping to explain to the employment gap.
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According to RNIB, BPS individuals are twice as likely to experience unhappiness or depression than their sighted counterparts. [18, RNIB, 2024]
· It is important to note that this statistic is not broken down by age, or any other parameter besides disability characteristic.

Only 1 in 5 survey respondents were offered any kind of emotional support after they received a diagnosis. [18, RNIB, 2024]
· As diagnoses can be very difficult to process, and even traumatic, emotional support should be made available to patients from early on in their treatment. 
· In fact, 2 in 5 (41%) of those surveyed agreed or strongly agreed they were struggling to come to terms with their sight loss.

Nearly three quarters of people surveyed (74%) have never spoken to an ECLO, nor have they been given advice and guidance on what emotional support could be available to them following their sight loss diagnosis. [18, RNIB, 2024]

In 2017, the Millenium Cohort Survey found that 27% of VI 17-year-olds (out of participants in the survey) had been diagnosed with depression or serious anxiety. [20, Slade & Tipping, 2022]
· This is in comparison with 9% of non-VI 17-year-old participants.
· CYP with VI were 3 times as likely to be diagnosed with depression or serious anxiety.
· This data is quite old so the mental health situation for VI young people may have changed.

In 2017, 51% of VI 17-year-olds (out of participants in the MCS survey) answered that it was “somewhat or certainly true” that they were picked on or bullied by other students. [20, Slade & Tipping, 2022]
· This is in comparison with 11% of non-VI  17-year-old respondents.
· VI 17-year-olds were almost five times as likely to be picked on or bullied.
· As above, this data is quite old so the mental health situation for VI young people may have changed.
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There were 773 CYP with VI whose sole literacy medium was Braille in 2023. [13, RNIB, 2023]  

In its ‘Give me access to college’ report, TPT identified that there are issues with the funding and promotion of assistive technology. There is a lack of clarity on who should be funding the purchase of equipment. Furthermore, QTVIs are often given the responsibility of training VI CYP to use assistive technology, despite many of them not having assistive technology expertise. This means that VI CYP are not necessarily being provided with sufficient assistive technology training. Additionally, very often ‘standard’ equipment is not considered to be an assistive aid, despite being able to be customised to help BPS people. As a result, students who would benefit from these aids are not always provided with training for them, leaving them unable to use them. [21, TPT, 2022]

In addition, QTVIs have explained that there is often resistance to allocating time for training and learning how to use assistive technology as it cuts into students’ learning time at mainstream schools. This is despite technology skill being essential for many VI students. [21, TPT, 2022]  
[bookmark: _Toc168990599]
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· VI data is very rarely broken down by severity of VI, which would likely have an impact on many areas of life, including education and employment.
· There is a lack of data exploring the impact of having an additional SEN or disability on CYP with VI (or, indeed, any VI individuals).
· A comparison of the experiences and/or provisions for CYP with VI between the UK’s devolved nations is lacking, despite there being data from UK countries other than England.
· In secondary education, there is very limited data on the experience of VI students. 
· While there is some data available on GCSE attainment, this does not include average results, which would be useful for measuring the performance of VI students in relation to sighted students.
· In FE, there is limited data available on the experiences of VI students of the transition to FE and of FE in general. 
· There is a gap in the data relating to the next steps of VI students following FE. We do not have figures for how many VI young people attend university, undertake an apprenticeship, repeat a year, go straight into employment, and more. 
· In HE, there is a gap in VI student experience data. This includes both personal experience of the transition to HE and in HE, and also data relating to the provision and implementation of VI support.
· We don’t have a definitive figure for the number of VI students at university. HESA has provided data for blind and seriously visually impaired students, but this does not include those with a milder VI. We also have a figure for the number of VI students receiving DSA, but this doesn’t include VI students who are not in receipt of DSA. 
· There is a data gap on VI student drop out and repeat rates. There is also a gap in VI student HE outcomes and employment transitions (e.g. how many VI students are in employment 6 months after graduating, etc.). Whilst this data is available from OfS, the categorisation of data means that BPS data is not available. 
· We have had to pay for a tailored dataset on which universities VI students attend, as it is not freely available. 
· There is no data available on VI students making formal complaints to their university (e.g. number of VI students making a complaint, why they are complaining, what the outcome was, etc.).
· For HE, there is also a gap in attainment data, so we do not know how well VI students achieve compared with sighted students. Again, this is available from OfS but not broken down by disability type. 
· There is very limited data available about mental health in VI young people. This data would be useful for understanding the broader impacts of having a VI, besides education and employment.
· There is very little data available on the use of assistive technology and aids. It would be useful to gather information about how many VI CYP use assistive software, when they were taught, what they use, and what challenges they face learning to use/using assistive technology and other aids, such as braille.  
· There is a significant gap in employment data relating to VI individuals. While we have some very basic statistics, the available data is old and does not include any specific information on age, gender, ethnicity, type of VI, etc. This data would be very useful for identifying any trends. For example, do different types VI impact employment prospects differently. 
· There is very limited data available on BPS postgraduate students both in education and in their transition to employment. There is also not much data on BPS part time HE students.
· There is almost no data available on BPS young people in apprenticeships.
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· DfE publishes data each year on the results of 16- to 18-year-olds in A Levels and other post-16 qualifications. It is possible to tailor the data and create a table specific to one’s data needs. This data has proven useful for finding VI specific data relating to T-Levels and other technical and vocational post-16 qualifications, which aids in the understanding of VI young people in FE.
· A level and other 16 to 18 results, Academic year 2022/23 – Explore education statistics – GOV.UK (explore-education-statistics.service.gov.uk).

[bookmark: DFE2024][7] Department for Education (DfE). (2024). 'National characteristics summary' for No SEN and Visual Impairment in England between 2018/19 and 2022/23. GOV.UK. https://explore-education-statistics.service.gov.uk/data-tables/permalink/44232373-95cf-4d02-56ca-08dc9f4fb4c8 
· This table details the percentage of VI Key Stage 4 pupils achieving 4 or 5 in GCSE English and Maths between 2018/19 and 2022/23, compared with Key Stage 4 pupils with no SEN. 

[bookmark: DSUKSURVEY][8] Disabled Students UK (DSUK). 2023. Access Insights 2023 Report. DSUK. Access Insights 2023 Report • Disabled Students UK
· The Access Insights 2023 Report has been created by DSUK’s research team from the findings of the Annual Disabled Student Survey. Over 1300 disabled students shared their experience with Disabled Students UK from over 100 universities and Higher Education institutions in the first year of running the survey, making it the largest survey of its kind. 
· This survey is carried out each year.

[bookmark: TRANSITIONS2017][9] Hewett, R., Douglas, G., & Keil, S. (2017). Reflections of Transition Experiences by Young People with Visual Impairments aged 19-22: Technical report of findings. VICTAR. https://www.bing.com/ck/a?!&&p=8f1a6a202cc0287cJmltdHM9MTcxOTM2MDAwMCZpZ3VpZD0xYzYzZTg3My1jNDIxLTZlZmUtMmNlNy1mYzRhYzUwNjZmYWImaW5zaWQ9NTIwOQ&ptn=3&ver=2&hsh=3&fclid=1c63e873-c421-6efe-2ce7-fc4ac5066fab&psq=Reflections+of+Transition+Experiences+by+Young+People+with+Visual+Impairments+aged+19-22%3a+Technical+report+of+findings&u=a1aHR0cHM6Ly93d3cuYmlybWluZ2hhbS5hYy51ay9Eb2N1bWVudHMvY29sbGVnZS1zb2NpYWwtc2NpZW5jZXMvZWR1Y2F0aW9uL3ZpY3Rhci9yZWZsZWN0aW9ucy1vZi10cmFuc2l0aW9uLWV4cGVyaWVuY2VzLWFjY2Vzc2libGUucGRm&ntb=1.
· The Longitudinal Transitions Study was designed in 2009 by a team from RNIB and the Visual Impairment Centre for Teaching and Research (VICTAR) at the University of Birmingham in response to the research brief prepared by RNIB. The key objectives of the project were: 
· To track the process of transition for blind and partially sighted young people from age 14 for [initially] five years; 
· To identify the roles of professionals involved; 
· To identify the factors that improve or reduce a young person’s chance of gaining employment. 
· Phase 1 of the study involved the recruitment of an original sample of approximately 80 young people to the longitudinal study and carrying out several surveys of their views and circumstances. This took place between autumn 2009 – March 2012 and was funded by RNIB. This phase of research resulted in a number of reports. Phase 2 of the study was funded by the Nuffield Foundation, and centred on follow-up surveys and case studies of the sample of young people with visual impairment. Phase 3 commenced in November 2015 is being funded by Thomas Pocklington Trust.
· This report focuses upon data collected between December 2015 and March 2016 when the young people were aged between 19 and 22 years old. The report is part of a series of technical reports which present all findings in the project since 2010. 

[bookmark: TRANSITIONS2015][10] Hewett, R., Douglas, G., & Keil, S. (2015). Experiences of blind and partially sighted young people as they make the transition into Higher Education. VICTAR. https://www.bing.com/ck/a?!&&p=37680bec7eb859beJmltdHM9MTcxOTQ0NjQwMCZpZ3VpZD0xYzYzZTg3My1jNDIxLTZlZmUtMmNlNy1mYzRhYzUwNjZmYWImaW5zaWQ9NTIwNQ&ptn=3&ver=2&hsh=3&fclid=1c63e873-c421-6efe-2ce7-fc4ac5066fab&psq=Experiences+of+blind+and+partially+sighted+young+people+as+they+make+the+transition+into+Higher+Education.&u=a1aHR0cHM6Ly93d3cuYmlybWluZ2hhbS5hYy51ay9Eb2N1bWVudHMvY29sbGVnZS1zb2NpYWwtc2NpZW5jZXMvZWR1Y2F0aW9uL3ZpY3Rhci90cmFuc2l0aW9ucy1pbnRvLWhpZ2hlci1lZHVjYXRpb24tc3VtbWFyeS1hY2Nlc3NpYmxlLnBkZg&ntb=1 
· This report presents findings from the research project: “A longitudinal study of blind and partially sighted young people in the UK”. The project has surveyed a sample of young people about their circumstances and views since 2010 when they were aged between 14 and 16 years old. This report focuses on data collected between spring 2012 and summer 2015 from participants who had completed the application process to Higher Education (HE) institutions and made the transition into HE.

[bookmark: HESA15][11] Higher Education Statistics Agency (HESA). 2022. Table 15 - UK domiciled student enrolments by disability and sex 2014/15 to 2021/22. HESA. Table 15 - UK domiciled student enrolments by disability and sex 2014/15 to 2021/22 | HESA
· HESA (Higher Education Statistics Agency) publishes a vast amount of data relating to HE, from student characteristics to continuation rates, and more. Table 15 details the number of disabled students by type of disability and gender. 
· HESA updates its HE data on an annual basis.

[bookmark: IFSFE][12] Institute for Fiscal Studies (IFS). (2023). Further educations and sixth form. IFS. Further education and sixth forms | Institute for Fiscal Studies (ifs.org.uk)
· In this article, the IFS discusses the continuing trend of underfunding in FE. It discusses the three challenges facing FE: Rising costs, participation drop-off, and government plans to overhaul post-16 qualifications.

[bookmark: RNIB1][13] Royal National Institute of Blind People (RNIB). (2023). Freedom of Information Reports. RNIB. Freedom of Information Reports | RNIB
· The Freedom of Information (FOI) report was put together by RNIB. In its report, RNIB utilised the FOI Act to collate data from 145 (out of 152) local authorities across England about the quality and provision of their visual impairment educational support services. RNIB’s purpose with its report is to provide the educational sector with vital information that can help inform future decisions about visual impairment educational provisions for CYP in England. 
· RNIB releases an updated report each year that reflects on changes from the previous year in order to paint both a short-term and long-term picture of LA VI support.

[bookmark: JISC2020][14] JISC. Student population data. 2020-2021.
· Thomas Pocklington Trust purchased this dataset from JISC. This relates to the most recent available dataset in 2024. 
· This data summarises the enrolment status of students in higher education in 2020-21, disability status, and whether students were in receipt of DSA. 

[bookmark: RNIB2020STATS][15] Royal National Institute of Blind People (RNIB). (2021). Employment facts and stats. RNIB. Employment facts and stats 2020 | RNIB | RNIB
· This report lays out key evidence based on responses from blind and partially sighted people about employment, which represents one of the biggest barriers to equal participation for blind and partially sighted people.

[bookmark: RNIBTRANSITIONTOADULTHOODPHASE2][16] Royal National Institute of Blind People (RNIB). (2023). Transitions to adulthood: Transitions experiences of blind and partially sighted young people (phase 2). RNIB. Available at: https://www.rnib.org.uk/professionals/health-social-care-education-professionals/knowledge-and-research-hub/reports-and-insight/transitions-to-adulthood-longitudinal-study-of-transitions-experiences-of-blind-and-partially-sighted-young-people/. 
· This report summarises the results of Phase 2 of the Longitudinal Transition Study (see above for details of the study). Over 60 participants have continued to take part in the study throughout Phase Two in the form of semi-structured interviews roughly twice a year. Each interview included repeat ‘tracking’ questions so we learnt about the transitions the young people had made. Interviews also included ‘themed’ questions in which we explored particular topics of interest or concern e.g. participant views of independence, benefits and understanding of their visual impairment. These interviews were supplemented with more focused case study work with individual participants.

[bookmark: RNIBUEFA][17] Royal National Institute of Blind People (RNIB). (2022). Unlocking education for all: CFVI Report. RNIB. Curriculum Framework for Children and Young People with Vision Impairment | RNIB | RNIB
· The vision impairment education sector has released new reports in England, Scotland, Wales, and Northern Ireland, “Unlocking education for all, Curriculum Framework for Children and Young People with Vision Impairment (CFVI).” Across the UK, inconsistencies in local provision mean many children and young people with a vision impairment do not have access to the specialist support they need. To address this, parents, children and young people, practitioners, charities, and experts at the University of Birmingham developed the Curriculum Framework for Children and Young People with Vision Impairment (CFVI). The framework sits alongside and is integrated with the academic curriculum. The reports highlight the importance of the CFVI and call for the Governments in England, Wales, Scotland and Northern Ireland to endorse and formally recognise the framework in policy across the UK.
[bookmark: RNIB2024MH]
[18] Royal National Institute of Blind People (RNIB). (2024). Voice of the customer: The emotional impact of sight loss. RNIB Voice of the customer: The emotional impact of sight loss | RNIB
· This report covers blind and partially sighted people’s experiences and perspectives of mental wellbeing, what they need from professionals and support services, and the strategies they use to maintain good mental health. It includes data relating to the wellbeing of VI individuals, as well as personal accounts of experiences with VI healthcare.

[bookmark: RNIBWWKE][19] Royal National Institute of Blind People (RNIB). (2023). What we know about education. RNIB. What we know about education | RNIB | RNIB
· This report summarises the key things known about the education, wellbeing and broader development of children and young people with a VI. It includes key statistics on these areas. 

[bookmark: MCSRNIB][20] Slade, J. and Tipping, S. (2022). Vision Impairment at age 17. Secondary analysis of the Millenium Cohort Survey. RNIB. Secondary analysis of the Millennium Cohort Survey | RNIB | RNIB
· The Millenium Cohort Survey is a study spanning from 2000, in which VI young people and their parents were interviewed at different ages about different aspects of life and having a VI. The different interviews at different ages include questions relating to school experience, social experience, employment, health, mental health, socioeconomic status, and more. MCS provides valuable insight into the collective experiences of VI young people growing up in the UK. 

[bookmark: TPT2022][21] Thomas Pocklington Trust (TPT). (2022). Give Me Access to College. TPT. Give Me Access to College - Thomas Pocklington Trust.
· TPT’s report shows a fragmented and unreliable system of support for blind and partially sighted students as they leave secondary education. It discusses challenges that have arisen as a result of underfunding, uneven support across FE institutions, and more.

[bookmark: VIEW][22] VIEW. (2023). DfE official data – children and young people with VI – England (archive). VIEW. DfE official data – children and young people with VI – England (archive) - VIEW (viewweb.org.uk)
· In their briefings, VIEW summarise and analyse data released by DfE on VI students. They extract data specific to VI pupils and summarise these datasets in their briefings. This data includes the number of pupils with VI as a primary or secondary SEND by age group, year group, support type, etc.
· [bookmark: VIEW2]VIEW update their website and briefings regularly to account for new/yearly data. 
· VIEW Briefing: Primary SEN VI, 2022. VIEW briefing primary SEN VI 2022.docx

[bookmark: VIEW20222][23] VIEW. (2022). Key issues for VI education in England. VIEW. Key issues for VI education in England - VIEW (viewweb.org.uk)
· In this paper, VIEW sets out, with supporting evidence, the key education issues and puts forward some proposed solutions. Although in this paper they have focused on the policy and provision context in England, many of the key issues apply to Wales, Scotland and Northern Ireland as well.
[bookmark: _Toc173501242][bookmark: _Toc178144200]Additional resources
AGCAS. (2024). New research reports from AGCAS and Shaw Trust demonstrate the continued impact of the disability employment gap. AGCAS. New research reports from AGCAS and Shaw Trust demonstrate the continued impact of the disability employment gap
· The disability employment gap persisted after Covid, with autistic graduates particularly affected, finds new research from AGCAS and Shaw Trust. While overall graduate employment rates bounced back following the pandemic, the total employment gap for disabled graduates remained. Compared to graduates with no known disability, disabled graduates continued to be less likely to be in highly skilled, secure employment and less likely to use their qualification in their work.

Augestad, L. B. (2017). Mental Health among Children and Young Adults with Visual Impairments: A Systematic Review. Journal of Visual Impairment & Blindness, 111(5), 411-425. https://doi.org/10.1177/0145482X1711100503 
· The purpose of this study was to summarize current scientific knowledge relating to the occurrence of mood disorders among children with visual impairments.
· This article is several years old so may not be up-to-date.

Bishop, D., & Rhind, D. J. A. (2011). Barriers and enablers for visually impaired students at a UK Higher Education Institution. British Journal of Visual Impairment, 29(3), 177-195. https://doi.org/10.1177/0264619611415329 
· The present study explored the factors which represent barriers and enablers to participation in Higher Education for students who are visually impaired. Semi-structured interviews were conducted with nine visually impaired students who were studying at a Higher Education Institution in the United Kingdom. Interpretative Phenomenological Analysis revealed four higher-order themes: the student’s attitude (i.e. self-identity, positive aspects of being visually impaired, engagement with support), institutional provision (i.e. campus navigability, central services support, school-level support), external support (i.e. travelling to and from campus, external financial support) and others’ attitudes (i.e. parental attitudes, staff attitudes). These findings are discussed with reference to how institutions may enhance the experience of not only visually impaired, but all Higher Education students.
· This study only used a small sample size so cannot be truly representative of all VI HE students.

Croft, E. (2020). Experiences of Visually Impaired and Blind Students in UK Higher Education: An Exploration of Access and Participation. Scandinavian Journal of Disability Research, 22(1), 382–392. https://doi.org/10.16993/sjdr.721 
· Drawing on a small-scale doctoral research project that engaged a critical disability studies (CDS) lens and is rooted in a Grounded Theory methodological approach, this paper explores the experiences of visually impaired and blind students regarding their access and negotiation of inclusion within UK higher education (HE). The emergent research findings, which here focus on the process and practical application of Disabled Student’s Allowance, accommodation within student living and, more broadly, social interactions within HE, reveal a liminal and bounded participation contrary to the ongoing processes and practices, within HE, which purport equity and inclusion. By foregrounding the voices of these visually impaired students, whilst expanding upon existing understanding of the experiences of disabled students, the important discussions of day-to-day social interactions and identity as a visually impaired person and student reveal an important juxtaposition between the rhetoric of inclusion and individual experience.

Department for Education. (2024). ‘Attainment by characteristics - ages 16 to 25’ for GCSE, GCSE, GCSE, Total (GCSE and other equivalent), Total (GCSE and other equivalent) and 15 other filters in England between 2022/23 and 2023/24. GOV.UK. Available at: https://explore-education-statistics.service.gov.uk/data-tables/level-2-and-3-attainment-by-young-people-aged-19/2022-23?subjectId=8f356c18-7846-4374-85d6-08dc5d2e18da.
· This table details what the VI student cohort has managed to achieve in Level 2 (GCSE level) by different ages for the years 2022-3 and 2023-4 (although the most recent year is likely an estimation as GCSE results have not yet been released for the academic year).

Department for Education (DfE). (2024). 'Attainment by pupil characteristics' for No SEN and Visual Impairment in England between 2018/19 and 2022/23. GOV.UK. https://explore-education-statistics.service.gov.uk/data-tables/permalink/68e755cb-24d4-4202-cefd-08dc9f50670a 
· This table details the attainment of VI Keys Stage 2 pupils’ attainment in different areas, compared with Key Stage 2 pupils with no SEN in the years 2018/19, 2021/22, and 2022/23.

Department for Education. (2024). 'Year group, by type of SEN provision and type of need - 2016 to 2024' for EHC plans, SEN Support and Visual Impairment in England for 2023/24. GOV.UK. Available at: https://explore-education-statistics.service.gov.uk/data-tables/permalink/d0701669-13d9-4ec1-e122-08dc918b9d8f.
·  This table details the number and percentage of VI students in each year group from year 7 to year 14, organised by whether they have an EHCP or are on SEN support.

Harris, J., & Lord, C. (2016). Mental health of children with vision impairment at 11 years. Developmental Medicine & Child Neurology, 58(7): 774-779. https://doi.org/10.1111/dmcn.13032.
· The purpose of the study was to compare the risk of psychiatric disturbance among sighted and vision-impaired children aged 11 years. It has found that vision impairment among children as young as 11 years of age is associated with an increased risk of psychiatric disorder.

Royal National Institute of Blind People (RNIB). (2024). Educational attainment. RNIB. Available at: https://www.rnib.org.uk/professionals/health-social-care-education-professionals/knowledge-and-research-hub/reports-and-insight/educational-attainment/. 
· These reports cover the attainment gap between blind and partially sighted students and those with no special educational needs (SEN). 

Royal National Institute of Blind People (RNIB). (2020). Employment for blind and partially sighted people in 2019. RNIB. Available at: https://www.rnib.org.uk/professionals/health-social-care-education-professionals/knowledge-and-research-hub/reports-and-insight/employment-for-blind-and-partially-sighted-people-in-2019/.  
· The aim of this research is to better understand the employment circumstances and experiences of registered blind and partially sighted people. This included quantitative and qualitative research with blind and partially sighted people of working age. It also included research with employers; this element is important because inaccessible recruitment and employer attitudes were also identified as barriers in previous research. The data behind this report was collected through telephone interviews, focus groups and a YouGov poll.

Tomlinson, A., & Killingback, C. (2024). Experiences of a student with a visual impairment transitioning to higher education: A narrative inquiry. British Journal of Visual Impairment, 0(0). https://doi.org/10.1177/02646196231225071 
· The aim of this study was to understand the transition experiences of an undergraduate student in Sport Rehabilitation with a visual impairment. A narrative inquiry was conducted with one participant purposively sampled due to being certified severely sight impaired. Data were collected using a semi-structured interview, and analysed by creating narrative threads within Clandinin and Connelly’s three-dimensional framework. The social influence of role models, peers, and staff were noted in relation to their impact on confidence and feeling of fitting in. Navigating the campus, teaching spaces, and demonstrations were all highlighted as spatial factors that affected independence and participation during transition. Time-related aspects such a personal development, proactivity, and pre-, during, and post-teaching session experiences were identified as key considerations. The narratives uncovered should serve as a tool to trigger reflection on previous teaching practice, and inform future direction. The findings and recommendations within this study will benefit transition and inclusivity for students with a visual impairment, particularly on Sport Rehabilitation or other healthcare programmes, allowing them to study and practice effectively. 

VI Insight Hub. (2023). Employment. VI Insight Hub. Available at: https://www.vihub.org/insight/employment. 
· Employment is a key area in which people living with Visual Impairment (VI) face barriers. The experiences of VI adults of working-age, including the challenges associated with employment, are significant. The research available highlights not only the personal financial and wider economic implications of these challenges, but also the social and emotional impact experienced by working-age adults with VI. On this page, the Employment Insight, Headlines and Preview can be explored.

VI Insight Hub. (2024). Mental health. VI Insight Hub. Available at: https://www.vihub.org/insight/mental-health.
·  People living with Visual Impairment (VI) may be at greater risk of developing mental health conditions, such as depression and/or anxiety. The association between VI and mental health may be determined by the significant impact of VI on an individual’s functional ability, activities of daily living and self-identity. The research available on this page calls for greater recognition of the psychological impact of sight loss and for mental health support to be available throughout the eye care pathway.

· Link to VI contact spreadsheet: Contacts List.xlsx

· Link to Education feedback survey: Event and training feedback form_Education 2402.docx
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